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The goal of this paper is to gain insight into the individual lexical and syntactic development of learners’ 

interlanguage in early EFL (English as a Foreign Language) learning in Croatia. The total sample included 108 

Croatian L1 primary school learners (mean age 11-13). In this research, we selected 12 focal learners from two 

project schools, whose interlanguage development was observed over a period of three years. The research was 

based on the recordings of individual oral production when the students were at the end of their second, third, and 

fourth year of EFL learning. The quantitative analysis of the collected data included the number of utterances and 

morphemes count, mean length of utterances (MLU), and type/token ratio (FREQ). To gain better insight into 

student’s individual development, learners’ profiles were constructed consisting quantitative data analysis. The 

initial hypothesis is that students’ oral production shows clear progress which supposes an increase in the mean 

length of utterances and in type/token ratio as indicators of linguistic and lexical diversity. We also assume that 

there is a decrease in the use of L1 in learners’ oral production throughout the years of EFL learning. The research 

results confirmed the initial hypothesis, i.e., due to the exposure to EFL learning, participants’ overall language 

proficiency gradually increased. The findings also showed expected interlanguage variations in early EFL learning.  

Keywords: interlanguage, learner, oral production 

Introduction 
Interlanguage is a complex linguistic term introduced in the study of SLA (Second Language Acquisition) 

by Larry Selinker (1972; 1992) to describe a language learner creates in trying to produce the utterances in the 
target language (L2). It is a complex and dynamic system with elements of both languages, a continuum 
between the learner’s native language and the target language. At any point along the continuum, the learner’s 
language develops from L1 to the target language and has its own characteristics seen in constant changes, 
simplification, dynamism, and variability as the main features of interlanguage. It is the language produced by 
L2 learners, “both as a system which can be described at any one point in time as resulting from systematic 
rules, and as series of interlocking systems that characterize learner progression” (Mitchell & Myles, 1998, p. 
31). There have been different theoretical orientations and linguistic theories (structuralism approach, Error 
analysis, Contrastive Analysis, cognitivism) trying to explain interlanguage features of L2 learners that might 
influence interlanguage development. There are also many external variables (such as the specific task given to 
the learner, learning environment, and so forth) which affect learners’ production and the developing 
interlanguage system. The result of these influences is that learners produce different L2 forms which can be 
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considered as interlanguage variations (Gas & Selinker, 2008; Jarvis & Pavlenko, 2008). Variationist 
perspectives on SLA (e.g., Preston, 1996; Tarone, 1983) focus “on the correlations of social facts and linguistic 
forms, the influence of linguistic forms on one another, and the place of variation within the study of language 
change” (Long & Preston, 2002, p. 141). Preston concluded that there is a linking between sociocultural 
information and linguistic forms which has the influence on a learner which linguistic form to choose in L2 
production. L2 learners construct their interlanguage creatively, depending to the social context relating to 
interlocutor, task type, and conversational topic. Sometimes L2 learners are faced with difficulties to express 
themselves correctly. That situation requires a communication strategy (Gas & Selinker, 2008) seen as 
deliberate attempt to express meaning when faced with difficulty. It is defined as an individual attempt to find a 
way to fill the gap between their communication effort and immediate available linguistic resources (Maleki, 
2010). There are other definitions of communication strategies (Faerch & Kasper, 1983; Tarone, 1980; Canale 
& Swain, 1980), but in general, two approaches are the base for their classification: the linguistic and the 
cognitive approach. Tarone was the first one to suggest the linguistic approach in which she elaborated 
definition of communication strategy as “mutual attempts of two interlocutors to agree on meaning in situations 
where the requisite meaning structures do not seem to be shared” (Tarone, 1980, p. 419). We often adjust our 
speech style according to the situation and the speaker with whom we are talking. In our study, learners are put 
in the classroom setting and “pushed” to answer the questions they were asked and they have to produce the 
utterances which were measured using CLAN (Computerised Language Analysis) tools with the aim to gain 
insight into lexical and syntactic development of learner’s interlanguage. In the classroom settings, learners 
adopt their speech using a wide range of linguistic features including speech rates, pause, and utterance lengths, 
viewed as a linguistic strategy (Gas & Selinker, 2008) where learners produce different interlanguage structures 
within different discourse domains. On the other hand, cognitive approach (Faerch & Kasper, 1983) is learner 
centred and communicative strategies are viewed as the means for resolving problems of self-expression. The 
most widely cited taxonomy of communication strategies is provided by Tarone (1980) and Bialystok (1990) 
which includes following elements: paraphrase, transfer, appeal for assistance, mime, and avoidance.  

In this study, we explored the interlanguage of Croatian learners of English and their oral production 
observed over a period of three years. When our learners faced with difficulty to express themselves, they 
switched to their L1 (Croatian), i.e., they used language switch, the subcategory of language transfer as one of 
the elements of communication strategies. We assume that there is a decrease in the use of mother tongue in 
learners’ oral production throughout the years of EFL learning. In our study, instead of language switch, some 
learners asked a teacher for assistance (e.g., “How to say…?”). Other examples of communication strategies 
include approximation, literal translation, and avoidance (Tarone, 1983) of using the words unfamiliar to the 
learner. Bialystok (1990) concluded that communication strategies are the adjustments to the ongoing processes 
responsible for language acquisition and use that allow processing to be maintained. Most researchers, when 
dealing with this notion, include three components: problematicity, consciousness, and intentionality. 
Problematicity means that a learner must first recognize the problem in the communication, then, should be 
aware of it, and finally, have intention and various options to solve the problem in proceeding communication. 

As seen from the previous chapters, there is considerable variation in the learner’s interlanguage which, 
according to Ellis (1994), can be of two sorts, free and systematic. Free variation occurs as an initial stage when 
two or more forms are involved. The next stage is systematic variation which includes overlapping forms and 
meanings. If a learner reaches the point of correctness, he/she comes to the final stage or categorical use stage 
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(Ellis, 1987 in Gas & Selinker, 2008). In our research, we assume that there is gradual development of lexical 
diversity and syntactic complexity in the learners’ oral production with expected variability throughout the 
years of EFL learning. 

Balenović (2012; 2015) previously conducted studies within the framework of a larger research project 
based on the recordings of individual oral production tasks of Croatian L1 learners of English in the primary 
school. The present study is a continuation of this research work taking account the development of learner’s 
interlanguage in early EFL learning. The oral productions in earlier studies were analyzed using CHAT (Codes 
for Human Analysis of Transcripts) and CLAN tools as they were also used in this study. The quantitative 
research results of the earlier studies showed an increase in the overall number of morphemes in each year of 
recording and in the mean length of utterances, which showed progress in the development of the learner’s 
interlanguage. The study (Balenović, 2015) also showed an increase in the type/token ratio that indicated lexical 
diversity and syntactic complexity as well as a decrease in the use of mother tongue in the learner’s oral 
production, especially between the first and second year of learning. Students in that study started learning English 
in the first grade, while in the present study students started learning English in the fourth grade of primary school.  

Medved Krajnović and Kocijan Pevec (2015) conducted a study within the framework of the same 
research project with the aim to gain insight into the individual lexical and morphosyntatic development of 
learners’ interlanguage focusing on expressing the present in learners’ oral productions. The authors concluded 
that there was a gradual development increase in the correctness of the use of present forms as well as the 
gradual progress in overall number of morphemes, MLU, and type/token ratio which showed lexical diversity. 
In analyzing learners’ utterances, authors focused on the errors learners made while using the present in English 
and they found that the development of lexis and grammar were interdependent. They also concluded that 
morphological and conceptual transfer in the time domain was the major source of errors in learners’ oral 
production (Medved Krajnović & Kocijan Pevec, 2015).  

The Study Aim and Methodology 
The aim of our study is to gain insight into the individual lexical and syntactic development of learners’ 

interlanguage in early EFL learning in Croatia. Our two initial hypotheses in this study were: 
(1) H1: Students’ oral production shows clear progress which supposes an increase in the mean length of 

utterances and in type/token ratio as indicators of linguistic and lexical diversity;  
(2) H2: There is a gradual decrease in the use of mother tongue in learners’ oral production throughout the 

years of EFL learning. 

Sample 
The total sample included 108 Croatian L1 primary school learners (mean age 11-13). In this research, we 

selected 12 focal learners from two project schools whose interlanguage development was observed over a 
period of three years, i.e., at the end of their second, third, and fourth year of EFL learning. In each school, 
focal learners (three boys and three girls) were with different levels of language proficiency: two 
high-proficiency, two average-proficiency, and two low-proficiency learners. One participant (a girl) withdrew 
from the study after one year and one (a boy) after the second year of our research. Their oral production was 
included into the whole research results when comparing results between the schools and recordings. All the 
participants started learning English in the fourth grade.  
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Instruments and Procedures 
The study was conducted longitudinally within the framework of a larger research project titled 

“Acquisition of English from an early age: Analysis of learner language” sponsored by the Croatian Ministry of 
Science, Education and Sports. The students were informed about the aim and the purpose of the study and it 
was made clear to them that their participation in the study was voluntary and anonymous and that the 
information would be used for scientific purposes only. 

Our research was based on the recordings of individual oral production tasks. The recordings were made at 
the end of fifth, sixth, and seventh grades, i.e., when the students were at the end of the second, third, and 
fourth year of EFL learning. The students were asked to select one from a set of pictures showing everyday life 
scenes. The interviewer had a list of questions directly related to the pictures and was also allowed to ask 
additional questions to get more extensive data for analysis. The chosen pictures were supposed to elicit 
learners’ oral production showing lexical and syntactic development of our learners’ interlanguage. The 
interviews were done individually and lasted about 15 minutes. Each interview was recorded, transcribed, and 
analyzed by using CHAT and CLAN, the tools developed for the analysis of oral production as a part of the 
CHILDES (Child Language Data Exchange System) project (for details, see MacWhinney, 2008; 2010). The 
use of these tools provides a quantitative analysis of students’ individual oral production, which included the 
number of utterances, morphemes, type/token ratio, and mean length of utterances (MLU). In our study, we 
used the programs FREQ (frequency) and MLU. MLU calculates the total number of morphemes and 
utterances as well as the number of morphemes per utterance, which describes developmental changes in 
linguistic proficiency, from the onset of two-word combinations to more complex sentence structures. Program 
FREQ calculates the frequency of particular words and type/token ratio as indicators of lexical diversity. After 
doing the quantitative analysis of the learners’ oral production, a qualitative analysis of transcripts was done to 
analyze the utterances produced in learners’ L1 (Croatian) with the aim to find out the kind of communication 
strategy used by the learners when facing difficulty in communication. 

Results and Discussion 
In order to gain better insight into student’s individual development, we created leaners’ profiles 

consisting quantitative data analysis with the use of CLAN, programs FREQ, and MLU. It included the number 
of utterances per interview, total number of morphemes, mean length of utterances (MLU), and type/token ratio 
with the aim of showing the development of lexical diversity and syntactic development of each participant. 
Only utterances produced in English were taken for CLAN analysis. Those produced in the learners’ L1 were 
taken into consideration to question our second hypothesis and to obtain better insight into the ratio between the 
learners’ L1 and L2 oral production over the years of EFL learning, as well as to analyze the elements of 
communication strategies (Tarone, 1980) used by the learners when facing with difficulty in communication.  

 

Table 1  
Individual Profile—Learner 1, School 1 
Grade  Number of utterances (E/C) Number of morphemes MLU Type/token ratio 
5 101/7 245 2.426 1.444 
6 87/2 315 2.621 2.172 
7 89/1 435 4.888 2.537 
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As data in Table 1 show, learner 1 shows overall improvement in the development of learner’s 
interlanguage. It is interesting to point out that the number of utterances in Grade 5 is higher than the number of 
utterances in Grade 6 and Grade 7. This could be explained by the use of greater number of shorter utterances 
at the beginning of EFL learning since the type/token ratio is 1.444. As seen above, there is a decrease in the 
use of mother tongue over the years of learning. Qualitative analysis shows that a learner switches to L1 when 
facing with difficulty in communication, i.e., L1 was used as a communication strategy (Tarone, 1980). Due to 
the exposure to EFL learning, learner language proficiency improves with lower number of L1 utterances as 
indicator of higher level of learner’s L2 communication competence (Bachman & Palmer, 1996).  

 

Table 2 
Individual Profile—Learner 2, School 1  
Grade  Number of utterances (E/C)  Number of morphemes MLU Type/token ratio 
5 133/13 341 2.564 1.917 
6 102/7 318 3.118 1.972 
7 85/0 369 4.341 3.020 

 

As seen in Table 2, there is a decrease in the number of utterances and an increase in the number of 
morphemes in the seventh grade with the highest level of MLU and type/token ratio as indicators of lexical 
diversity and syntactic development. There is also a decrease in the switch to learner’s L1 since the learner’s 
communicative competence improves. Qualitative analysis shows that the learner switches to L1 when facing 
with difficulty and asking teacher for assistance (“…well, …how to say?”) as the elements of communication 
strategies used to overcome difficulties in the process of communication and to allow language processing. 

 

Table 3 
Individual Profile—Learner 3, School 1 
Grade  Number of utterances (E/C)  Number of morphemes MLU Type/token ratio 
5 139/5 589 4.237 3.189 
6 136/5 746 5.485 4.169 
7 166/0 1041 6.271 3.841 

 

All data in Table 3 show learner’s constant progress, i.e., there is overall improvement in the learner’s 
interlanguage. High level of MLU and type/token ratio shows that this is the learner with a high level of lexical 
diversity and syntactic development, very proficient English language learner. For example, when talking about 
his sister, he says: “....she’s pretty smart but here grades aren’t that good”. The only data showing slightly 
lower values are the type/token ratio in the seventh grade. This is due to learner’s frequent repetition of the 
constructions “there is/are” while describing pictures. The analysis of learner’s L1 utterances shows that the 
learner uses L1 when facing with difficulty and asking teacher for assistance. It is interesting to point out that 
the learner when facing with difficulty and when trying to find a word in English for the word “scale” 
pronounced Croatian word “vaga” as an English adjective “vague” to sound as an English word. Another 
example of learner’s switch to L1 is when the interviewer also switches to Croatian the learner automatically 
does the same, what is expected in the mutual communication. 
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Table 4  
Individual Profile—Learner 4, School 1 
Grade  Number of utterances (E/C)  Number of morphemes MLU Type/token ratio 
5 128/0 599 4.680 3.039 
6 92/0 492 5.348 4.012 
7 122/0 737 6.041 3.780 

 

Data in Table 4 show that here is a case of very proficient English language learner, especially when it 
comes to MLU. MLU is on a very high level, if Brown’s classification is taken (1.75-4.5). As seen from the 
above data, learner’s language proficiency is very high from the very beginning of EFL learning. There are no 
utterances produced in learner’s L1 which indicates excellent English language proficiency.  

 

Table 5  
Individual Profile—Learner 5, School 1 
Grade  Number of utterances (E/C)  Number of morphemes MLU Type/token ratio 
5 150/26 371 2.473 1.727 
6 85/19 258 3.035 2.155 
     

 

As seen from the above data in Table 5, learner 5 was not tested in the seventh grade, but all the data from 
Grade 5 and Grade 6 indicate a learner with difficulty in speaking English. There are a lower number of 
utterances and morphemes which result with a lower value for MLU in Grade 6. Since the learner was not 
interviewed in the seventh grade, we cannot absolutely confirm the language attrition (Gas & Selinker, 2008). 
The results also show a great number of utterances produced in learner’s L1. When analyzing learner’s L1 
utterances, we can observe learner’s asking for teacher’s assistance (ex. …How to say….. in English?) to 
continue the conversation in English. This language transfer is considered as subcategory of communication 
strategy (Tarone, 1983). 

 

Table 6  
Individual Profile—Learner 6, School 1 
Grade  Number of utterances (E/C)  Number of morphemes MLU Type/token ratio 
5 114/15 398 3.491 2.333 
     
     

 

Data in Table 6 show that the learner was interviewed only in the fifth grade, so we cannot comment on 
the learner’s interlanguage development. The number of utterances, number of morphemes, and other measured 
parameters are almost in line with other learners interviewed in the fifth grade. 

 

Table 7 
Individual Profile—Learner 7, School 2 
Grade  Number of utterances (E/C)  Number of morphemes MLU Type/token ratio 
5 75/3 366 4.880 2.455 
6 82/1 473 5.768 3.586 
7 71/0 419 5.901 4.289 
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Data in Table 7 show that the learner mostly makes progress in his oral production over the years of EFL 
learning. It is especially observed in the MLU as an indicator of syntactic development. The number of 
utterances is highest in the sixth grade, which can be explained a learner’s talk about his personal experiences. 
As seen from the data, there is a decrease in number of utterances produced in learner’s L1. The learner used 
his L1 when facing with difficulty and asking for teacher’s assistance (ex. “Kak’ se kaže jedan ormar”—How 
to say a cupboard…?). 

 

Table 8 
Individual Profile—Learner 8, School 2 
Grade  Number of utterances (E/C)  Number of morphemes MLU Type/token ratio 
5 59/1 209 3.542 2.466 
6 54/1 169 3.130 2.126 
7 84/0 410 4.881 3.364 

 

Quantitative data analysis (see Table 8) shows the lowest number of all measured parameters in the sixth 
grade which could be an example of the U-shaped curve of learner’s interlanguage development (Kellerman, 
1987) where in the process of development, there is a temporary backsliding, in this case, in the level of 
communication competence. Qualitative analysis shows that the learner switches to his L1 when he, as in other 
examples of L1 use, faces difficulty and misunderstanding in communication.  

 

Table 9  
Individual Profile—Learner 9, School 2 
Grade  Number of utterances (E/C)  Number of morphemes MLU Type/token ratio 
5 66/0 176 2.667 1.470 
6 56/0 213 3.804 2.247 
7 73/1 276 3.781 2.394 

 

Data in Table 9 show that learner 9 produces small number of rather short utterances, but there is an 
improvement in the MLU as an indicator of lexical diversity which makes his communication successful since 
he switches to his L1 only once (in the seventh grade), when asking for assistance of a teacher (asking for word 
“stepenice” (stairs) in English). Before asking for assistance, he was trying to remember the word by 
paraphrasing (used word “steps”) the meaning as subcategory of communication strategy (Tarone, 1980). 

 

Table 10  
Individual Profile—Learner 10, School 2  
Grade  Number of utterances (E/C)  Number of morphemes MLU Type/token ratio 
5 49/0 179 3.653 2.181 
6 68/1 394 5.794 3.779 
7 62/0 367 5.919 3.629 

 

As data in Table 10 show, there is overall improvement in the development of learner’s interlanguage over 
the years of EFL learning. The number of utterances varies slightly as an indicator of interlanguage variability 
(Gas & Selinker, 2008), being highest in the sixth grade when the learner described the pictures in great details. 
We could say that this is a learner with a good level of linguistic and communicative competence. The learner 
switched to his L1 only once, when he could not remember the word “swing” and he used Croatian word 
“ljuljačka” instead. 
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Table 11  
Individual Profile—Learner 11, School 2 
Grade  Number of utterances (E/C)  Number of morphemes MLU Type/token ratio 
5 90/7 269 2.989 2.032 
6 67/0 266 3.970 2.343 
7 72/0 347 4.819 3.181 

 

As seen from the data (see Table 11), there is the highest number of utterances in the fifth grade with a 
lower type/token ratio as well as in the MLU. Learner oral production shows progress over the years of learning 
with a decrease in the number of utterances produced in learner’s L1. This indicates a learner with a good level 
of linguistic and communicative competence. He switches to his L1 when he cannot remember the words in 
English. That happened when he was at the beginning of his EFL learning and as his communicative 
competence improves, he stops switching to his L1.  

 

Table 12  
Individual Profile—Learner 12, School 2 
Grade  Number of utterances (E/C)  Number of morphemes MLU Type/token ratio 
6 69/0 235 3.406 2.661 
7 64/0 299 4.672 3.496 
     

 

As seen from the above data, the learner was not interviewed in the fifth grade. Other data show that this is a 
learner with a very good level of linguistic and communicative competence. There is a progress in most measured 
parameters, especially in the number of morphemes and in the MLU as indicators of lexical diversity and 
syntactic complexity. The learner did not use L1 utterances since he had no difficulty with his L2 production.  

Data from the individual learner profiles show an insight into the development of linguistic and 
communicative competence of learners after four years of EFL learning. Most of the learners progressed during 
the years in all measured parameters. There is an increase in the overall number of morphemes, an increase in 
the MLU as well as in the type/token ratio. This shows an improvement in the development of learner’s 
interlanguage which is expected due to the exposure to instructed EFL learning. There is also a decrease in the 
use of learner’s L1 since the learner’s linguistic and communicative L2 competence improves. L1, seen as 
subcategory of communication strategy, was used when learners asked for assistance in most cases, i.e., 
learners used L1 when facing with difficulty and trying to remember the word in English. Only one learner, 
before asking for assistance, was trying to remember the word by paraphrasing the word (word “steps” for 
“stairs”) which is also considered as subcategory of communication strategy (Tarone, 1980). One learner, when 
facing with difficulty and when trying to find a word in English, pronounced a Croatian word “vaga” (scale) as 
an English adjective “vague” to sound English. We also consider this “sounding English” as subcategory of 
communication strategy, since there was understanding between the listener and the speaker (the same L1) and 
communication continued. We also made comparison between the schools and found out that the learners from 
School 1 had significantly higher numbers of utterances than the learners from School 2, while the other 
measured parameters were similar. This is probably due to more subquestions that the interviewer asked in 
School 1. Higher number of utterances was followed by higher number of communication strategies used by 
the learners.  
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Further analysis included the use of repeated measures (ANOVA) for comparison of three recordings of 
collected data, i.e., after the first, second, and third year of EFL learning. There is a slight difference in the 
overall number of morphemes between the first and second recording (MvY1 = 330.33; MvY2 = 376.22), while 
there is a significant difference between mentioned parameters between the second and third year of overall 
learners’ production (MvY2 = 376.22; MvY3 = 489.00). We suppose that after the second year of EFL learning, 
learners memorized, repeated, and used the words learned in the first year, while in the third recording, learners 
produced new learned words in their utterances. According to these data, we concluded that there is a 
significant improvement in the development of learners’ interlanguage after the third year of EFL learning, i.e., 
in the seventh grade of primary school, since the students started learning English as a foreign language in the 
fourth grade. Comparison of mean length of utterances in the first, second, and third year of recording on a 
whole sample was also conducted. The results showed that there is a gradual progress in the learners’ MLU, i.e., 
MLU increases over the EFL learning (MvY1 = 3.51; MvY2 = 4.33; MvY3 = 5.20) as an indicator of the 
improvement in learners’ communicative competence. Comparison of type/token ratio in three recordings on 
the entire sample was also conducted. The analysis showed the lowest number of the ratio in the first year, 
which is expected, since it is the very beginning of EFL learning. Learners used very small amount of different 
words (MvY1 = 2.24) in the first recording, while the number is higher in the second (MvY2 = 2.93) and the 
highest in the third year (MvY3 = 3.33), as it is expected due to longer exposure to instructed EFL learning. 
These overall results confirmed our first hypothesis, i.e., learners’ overall language proficiency gradually 
increased. The analysis also showed that due to the learners’ L2 improvement, there is a gradual decrease in the 
use of learners’ L1. The learners produced 77 utterances in their L1 in the first recording, 36 L1 utterances in 
second, and 2 L1 utterances in third, i.e., only two learners out of 12 used their L1 (Croatian) once in the third 
recording (when asking for teacher’s assistance), seen as subcategory of communication strategies. These 
results confirmed our second hypothesis. 

Conclusion 
After the quantitative analysis (using CHAT and CLAN tools) of the transcripts of 12 focal learners, 

individual profiles were constructed to gain better insight into lexical development of learners’ interlanguage 
over three years of EFL learning. Research results revealed that there is an increase in the overall number of 
morphemes, especially between the second and third recording. The results also showed that there is a gradual 
increase in the mean length of utterances (MLU) which showed progress in the development of the learner’s 
interlanguage. The progress was also observed in the type/token ratio that indicates lexical diversity and 
syntactic complexity in most learners, while in the learners who already had high level of communicative 
competence in the first recording, there was no major progress in the second and third recording, (but the 
correlation exists) by which we confirmed our first hypothesis. That means that due to the exposure to EFL 
learning over the years, the learners’ overall language proficiency systematically increases. 

In the beginning of early EFL learning, learners in their oral production are likely to use their L1 more 
than their L2. The findings from this research showed that there is a gradual decrease in the use of L1 in the 
learners’ oral production over the years of EFL learning. Qualitative analysis shows that learners switch to their 
L1 when facing with difficulty in communication, i.e., L1 was used as communication strategy (Tarone, 1980). 
Due to the exposure to EFL learning, learners’ language proficiency improves with lower number of L1 
utterances as indicator of higher level of learner’s L2 communication competence (Bachman & Palmer, 1996). 
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To gain better insight into the development of learner’s interlanguage in early EFL learning, an interesting 
follow-up study would be to conduct a research on larger corpus of EFL learners using CHAT and CLAN tools 
to enable more L2 learners to be included into CHILDES (MacWhinney, 2010). 

References 
Bachman, L. F., & Palmer, A. S. (1996). Language testing in practice: Designing and developing useful language tests. Oxford: 

OUP. 
Balenović, K. (2012). Kategorija određenosti i neodređenosti u međujeziku hrvatskih osnovnoškolskih učenika engleskoga kao 

stranoga jezika (Markers of definiteness and indefiniteness in the interlanguage of Croatian primary school EFL learners) 
(Unpublished Ph.D. dissertation, University of Zadar, Zadar). 

Balenović, K. (2015). Classroom interaction in early EFL learning: An analysis of the learner’s interlanguage. In K. Cergol 
Kovacevic and S. L. Udier (Eds.), Multidisciplinary approaches to multilingualism. Frankfurtam Main: Peter Lang.  

Bialystok, E. (1990). Communication strategies. Oxford: Blackwell. 
Canale, M., & Swain, M. (1980). Theoretical bases of communicative approaches to second language teaching and testing. 

Applied Linguistics, 1(1), 1-47. 
Ellis, R. (1994). The study of second language acqusition. Oxford: OUP. 
Faerch, C., & Kasper, G. (1983). Two ways of defining communication strategies. Language Learning, 34(1), 45-47.  
Gass, M. S., & Selinker, L. (2008). Second language acquisition. New York: Taylor & Francis Group. 
Jarvis, S., & Pavlenko, A. (2008). Crosslinguistic influence in language and cognition. New York: Routledge. 
Kellerman, E. (1987). Aspects of transferability in second language acquisition (Unpublished Ph.D. dissertation, University of 

Nijmegen). 
Long, D., & Preston, D. R. (2002). Handbook of perceptual dialectology. Amsterdam: John Benjamins. 
MacWhinney, B. (2008). The CHILDES project: Tools for analyzing talk, the CHAT transcription format (3rd ed.). Mahwah, NJ: 

Lawrence Erlbaum and Associates. 
MacWhinney, B. (2010). The CHILDES project: Tools for analyzing talk, CLAN manual (3rd ed.). Mahwah, NJ: Lawrence 

Erlbaum and Associates. 
Maleki, A. (2010). Techniques to teach communication strategies. Journal of Language Teaching and Research, 1(5), 640-646.  
Medved Krajnović, M., & Kocijan Pevec, I. (2015). Present tense development in 11- to 13-Year-Old EFL learners. In J. 

Mihaljevic Djigunovic and M. Medved Krajnovic (Eds.), Early learning and teaching of English: New dynamics of primary 
English (pp. 82-108). Bristol: Multilingual Matters. 

Mitchell, M., & Myles, F. (1998). Second language learning theories. London: Arlond. 
Preston, D. R. (1996). Variations perspectives on second language acquisition. In R. Bailey and D. Preston (Eds.), Second 

language acquisition and linguistic variation (pp. 1-45). Philadelphia: John Benjamins.  
Selinker, L. (1972). Interlanguage. International Review of Applied Linguistics, 10, 209-231. 
Selinker, L. (1992). Rediscovering interlanguage. London: Longman. 
Tarone, E. (1980). Communication strategies, foreigner talk and repair in interlanguage. Language Learning, 30, 417-431. 
Tarone, E. (1983). Some thoughts on the notion of communication strategy. In C. Faerch and G. Kasper (Eds.), Strategies in 

interlanguage communication (pp. 61-74). London: Longman. 



<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /All
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Warning
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJDFFile false
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /Description <<
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000500044004600206587686353ef901a8fc7684c976262535370673a548c002000700072006f006f00660065007200208fdb884c9ad88d2891cf62535370300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef653ef5728684c9762537088686a5f548c002000700072006f006f00660065007200204e0a73725f979ad854c18cea7684521753706548679c300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /DAN <>
    /DEU <>
    /ESP <>
    /FRA <>
    /ITA <>
    /JPN <>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020b370c2a4d06cd0d10020d504b9b0d1300020bc0f0020ad50c815ae30c5d0c11c0020ace0d488c9c8b85c0020c778c1c4d560002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken voor kwaliteitsafdrukken op desktopprinters en proofers. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /PTB <>
    /SUO <>
    /SVE <>
    /ENU (Use these settings to create Adobe PDF documents for quality printing on desktop printers and proofers.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /NoConversion
      /DestinationProfileName ()
      /DestinationProfileSelector /NA
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure true
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles true
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /NA
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /LeaveUntagged
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


